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The study coapaEed tvo».adult'€docaticn standaEds uised 
to deteraine Louisiana' student "eligibility £oe jkaking' the GcneEal 
Bdocational Developaeiit (GBD) test. Of the initial 590 stadents, 516 
Eeiaiired as stn^y paEticipantai The tEaflitional sltandaEd, StandaEd 1, 
recruired the student to eaEn 13.0 on th4 Call£x}xiiia lchifV«*<BBt Test 
|ciT) '«ith ttc area scoes below 12.0. Tb€ alternative standard, . ^ 

Stahdard 2, EeguiECd^e student t« earn 4 taw score of thirty-;four 
or above on the iaerican College Tisting-idalt Perforaance .level 
Survey C ACT- APL Survey) with a ainiiua of 10-.0 in each CAT subject 
4rea... Students were pretested on the CAT and ACZ^APL. A centre! group 
received instruction in a traditional adult edocation prcgraa; the 
ezperiiental group was taught through an APL-bas€d prcgraa. The study 
coapar^s the perceivtage of students initially qualifying for GBD 
through Standards .1 and 2. Percentageis cfi^students initially 
qualifying who actually took, and pafsscd r4h€ CBD wexe alse .cCBpared. 
Of the^hitial Standard 1 recoiaendaticcs, 89S passed the GBD; of 
those re^bfcaende^ through Standard 2, 97X passed. Binety percent of 
the persons who qualified for GED testing by alternative and not 
traditional criteria were a^le to pass- the test. API instructj^on and 
criteria allowed a higher percentage, of students tc reaain in an 
adult education prograa zind attain a high schccl egoivaKsiicy -diploBa^ 
lAttthor/CSS) ^ 0\ • 
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''^'j^?0t^u^^0^- the 'p^0he&, o^^^ EastjBiatoh 



■^^foa^|>|j^f^ -Ea^^^t^e- Were Involved in the 



aiMiJfeiot two a^lt educiitio/?;- 'Standards used to determine a 



■J 



; ! student • s ©llgibi-lltyf^oi^t^liii^^^^^^ test of General Educa- 
? i^'tibnal Deveiopmeni: t'GED) in Lc©isian4. . Of the 590 students 
rf initially enrolled, ,€l& remained as partic|.parits in the study. 

''■ . : ' ■ ■ ; /:'^ ■ • ■ ^ - - • ■ ' . 

- The traditional standard. Standard 1, ,i;equi red that the 
student earn a total battery score, of 13^(ii iaifi;;^tL^ 
Achievement Test (CAT) with no subject matt e^i^'iije^jl^.^ 
. below 12^6. The alternative standard, Standarti^v^^^ jpequired 
.that the student eau?n a raiy score of 34 or above ^n the 
American College Testing-Adult Performance Level Sxirvey 



(ACT-APL Survey) and a minimum of 10.0 in each subiec/t 
if^jatter area on fche CAT. 

V Students imvolved became p^rt of either the control 
group or the experimental group. The control group received 
instruction in the traditional adult education program while 
the experiment^ group was taught throtigh an APL-based pro- 
gram. ^ The division of students into groups allowed a com- 
parison to be made of the percentage of dropouts from each 
program. Students could be recommended for^GED testing 
'through either' standard, regardless of group association. 




; ' The, purpose, of the sibu<|y 'ii|s tOv^c^(M[g>^jpe thfi' percentage 
dir stMdfents Initially qualiiyinlf, f or GEn ^through Standard 1 



and Standaird 2. Per^ehtages of students init44lly quallfyirig 
who actually to6k the <JEB a^d passed wer^e also compfl^d# 
examination of the^^attrition rate of students in the control 
gxfoiQ) versus those in the experimental group was .apcoi^lished 
in the stxidy. ; V 

Adults enrol IjBd- in .both groupl^ were administered a pre 
CAT and APL Sxirvey. Stfudents earning a minimum of 9 #0 or - 
above on the C^T were included in the study. The study involved 
the time period in the parish programs between September, 1977 
^and April, 1978. ^ Instructors at each sit,6 recorded test sccfe^es r 
and all pertinent data on record -forms. Data were l^aken from 
the/record forms and coded for computer analysis. The procedure 
means of the Statist icjal Analysis System (SAS) was employed to - 
obtain 'descriptive statistics from^the cjata.^ ^ 

Results from the analysis showed that 6 percent of the 

' ' . • ^ r . 

^students initially recommended for GED. testing qualified 

through Standard 1 and 83 percent qualified through ^tjandard, 

The remaining 11 percent initially met requirements thi^ovgli 

• ■ ' . - . 

both standards. ^ . - • : 

Of the initial recommendaftions made through Standard 1, 

89 percent of those testedfon^the GED '^passed, df those > 

tested after initial recommendation through Standard .2, 97 

percent passed* the GED. One hundred percent of those 'tested ; . 

after initial recommendation through both standards passed 

the GED. Of the two stanfjbrds, the highest percentage of . . 
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lni1;J,aL z^cmin»x)datlpns ^cane ^tbrougti standard 2 . This ^ ' / 

iBtandaxtl also produced the hijghest percent*age>of: students 

• . ■ ■ - ^ ^ ' , * . ' . ' • • " ^■ 

passing of the initial recommendations 

Data were 6^.so summax^^ed for tl\ose recoimnended fQr GED 

■ " . ' I - ^ .% .'-^ 

testing after instruction. The greatest percentage of 

rooonvueiifiations after instruction came through ^he alternative 

criteria. These' studpVits would not. have qualified for. the GED 

through the traditional criteria, yet 90 percent of those 

tested passed. . ^ * 

Information on attrition rates revealed that 78 percent 
of the student^ in the control group remained in the program 
while 92 percent remained in the experimental^ group. 

It was shown in the study that the APL instruction and 
alternative' criteria allowed a large percentage of students 
to remain in an adult education program and attain a high 
school equivalency diploma when the^e studejnts would not 
have been recommended for GED testing through the traditional 
program requirements. 



- • . 't 
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■ ^'Chaptey- X ' "■■ ■■■■ ■ * ■ - -■ ^' ■ ■""t 

. . lOTRbbUCTION AND BACKteROOND 

the original Louisiana Adult Performance Level Pilot 
Study^t 1976-7V, Louisiana became the fipst state to cowJuct a , 
structured, co^arative' istudy of the ti^aditional adult, education 
program and the Adult Performance Level (APL)-based program. 
Research findings iigiicated a mean chtmge in test score— . 
Califjfimia Achievement Tei^ and Adult Performance Level Survey— 
which was greater' for the experimental group taught through the 
APL method. Adult educators, were encouraged to consider . the 
potential benefits of the APL curriculiora, if not as the basis of 
their programs, then. as a supplemenf 'to them. ' Adult students 

■ ■ . 4. - 

scoring below ninth grade level on the initial California 
^Achievement' Test (CAT) were given ^preference- for. inclus*w in 
the 1976-7.7 study. It was suggested that the study be expanded 
to include,, in an alternative program, - the, General Educational 
Dtevelopment (GED) adult student achieving above the 9.0 level on 
a standardized achievement test. (3.47) 

The present researcl;! was based on the suggested expansion 
of* the above-mentioned. original pilot study. .Data were collected 
for the Louisiana Adult Performance Level 'Research and^^ Curriculum 
Design project, funded' by the Louisiana State Department of 
Educatic^t Bureau of Adult and Community Education. The design 
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-based on the "GuidTeriifes for P»opo6eJ Research^^Stud^^^^ 
jrbr taievlS77-7a Louistana Adult Perfondance: LeveJ..4l*esearch* . 
^ ^^^^^ pei^b^nc^ "timelineiss -of -the topi^ tinder^ consider^^ 
€ion haye>nrove<t it to be'otie deserving of attention. \Several 

States have begun to examiiie ana some have in?>l^ented alternative 

* - - • ■ ■ 

methods for ah adult- stxident to.earr* a higji stfhool diploma. In-' 

, ' ■"'■"'•''/■ K ' ' ' ' ^ '■' 

eluded in the reaJ-m <>f alternatives -al^e methods of insftructj(.on 

■ * ■ ' ^ . ^ -i " ' ' . ' * 

6nd new standard? of measuring" student knowledge and-^ility. (2;1) 

^= iliie original Louisiana study diealt primarily with test- 
ing £he effectiveness of APL as a n^ethod of instiniction. The . 
present t^esearch attempts to examine the effects of Implemeijting 
a new standard of measnjement throii^^hich an* aduit . student 
may qualify for GED testing ^in .2^^ attempt to receive a Louisiana 
high school equivalency diploma, , . ' .^^ ' • 

- Presently in Louisiana, l^he traditional requirements for an. ' 
adult ,student"to qualify for GEP tfesting demand that 'ttie student 
achieve a 13.0 overall grad^e piaceraent on the CAT with' no sutrject y 
ma.tter area ( subtest) belovf 12.0. Of the states, comprising 
RegionVI of the U. S. Of flee; of Educaft;ic>n,' Adult" Education ; 
Regions — Oklahoma, Af-kansas, Texas, Mexico, and Louisiana — • 

Lpuisiana ho^ds th^hig>iest achievQjnent requirements -^or GED _ 

testing qualifications. (4:6) * , 

- - j( ' " * ' 
A "perrenial problem* in adult education has been keeping- 

^' ■ /i ■ ' ' . ' ' •"■ 

participajits in the j^'rogram. Students who are attempting to 

meet the requirements such as th6se specif ied^^^jL^oui si ana often 

be\^ ^me^ i scourkged and discontinue ^the" program. (4:6) 

^The results of a research Stydy reported* in 1974 "to the 

Louisiana Staite Department, of Education (4) determined thai: 



.the mean graded acement on* the total batterjfij/Hf tfte^ CAT f or 
sample senior level students in Louisiana secofidary schools ,v?ais 
9.6. Meain subtest scores were 10>,2 in laiiguagf, 8,1 in math, and 
10.3 in reading.-; Th€!^ sample high school students wer^^ ,■ \ 
achieviiti^Safi^he, Btahd'ardized achievement test at the same leyel 
.expected o"f '.adult students^4s prerfequisite tS QE^D testing, The 
1974 Study Isugge^ted that^a more Treallstic s t and QPd than the 
existing orle mi'ght encourage the adult 'student to the 
requirements for the high" school • equivalency diploma. (4{6X — 
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' The implementation of competency-based edu^aifclo/ In adult 
educatidn instruction has logically stimulated the need for ^ 
alternative means of assessing achievement. As ba^ic skills 
have traditionally been measured by standardized achievement 
tests, thcfee criteria have been used to assess performance of 
adult students following the traditional route to :GED. It 
parallels that life-coining skills (those -competencies, necessary 
for an adult to function in today's society) have an alternate 
instrument of evaluati^on, to provide the student with an. appro- 
pri ate * chamnel toward the ^oal of receiving a high school 
equivalency diploma. One such proposed aiternative standard 
requires that the adult student earn a rkw score of 34 or above 
on the ACT-APL Survey and a minimum of 10 in each subject matter 
of the CAT. (2il) ' 

It was the intent of the presenttstudy to^ compare the per- 
centage of students >^o. are initially recommended to take the 
GEDby the traditional qualification standard (Standard 1) and 
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tha alternative standard ( Standard* 2 ) . Standard 1 requires that 
the ^student earn a total battery score of.l3.-0 on the CAT with 
no subject matter area^ score below 12.0. Standard 2 requires 
that the student earn a raw score of 34 or above on the American 
College Testing-Adult Performance Level Survey (ACT-APL Survey) 
and; a minimum of 10.0 An each subject matter area^^ the^ CAT. 
The percent a:ge of students who. pass G^D on' initial sittempt was 
also compared by standards. Ih an attempt to compare attrition 
rate of students receiving instruction thrdugh the\traditional 
prog^>^ and the APL program, par^ticlpants vJere enrolled either 
In the control group' (traditional, ^instru^ion) or the experimental 
group (APL-based instruction). 

The above info-rmation may be stated as the following ques- 
tions to be* answered: • 

1. What percentage pf^adujlt students who initially qualify 
to take the GED were recommended through the traditional criteria 
"(Standard 1)? , - 

2j. What percentage of students who initially qualify to take 
the. GED were recommended through the APL criteria ( Standard 2)? 

3. What percentage of students who initially qualify for 
GED testing through either standard actually pass the GED test? 

4. - What is the attrition rate of the students in the control 
group versus those in the experimental group? \. 



DEFINITION OF TERMS j 

For the purpose of the study, the following tprms are definetij 
1. GED.. GED refers to the tests of General Educational 
Development.' Satisfactory completion of the GED by a student 



enrolled in an adult education class determines the student's 
^eligibility for receiving a higlt school equivalency diploma* \ 
Specifically, the student must score a 35 or above on each^^f . 
the five subtests with an overall average not below 35, (If 
Of the subtest .scores vf all below 35, the overall average 
must be at . least 45 for 'Wtisf actory completion. ) The subte^sts 

include writing skills, social studies, science, reading skills, 

• ■ ' ' ' . • ' . • ■ ■■♦■»••.'.. 

ai\d mathematics, v ' 

2.' Standard 1 . This term refers to the tradltiona,! criteria 

used in Louisiana to determine a student's eligibility' for GED 

testing. This standard requires that the student earn a total 

battery , score of 13.0 on the California Achievement Test (CAT) 

with no subject matter area score belov/ l'2.0. The spbject matter 

area tests are 'language, mathematics, and reading. 

, 3. Standard 2 .^ Standard 2 refers to the alternative criteria 

for detel?mining the student's eligibility for GED testing. It ^ 

requires that the student earn a raw score of 34 or above on the 

ACT-APL Survey and. a Minimum of 10.0 in each subject matter area 

on the CAT. (A raw^score of 34 is within the above average range 

on the AQT-APL Survey.) (2:3) ^ i 

4. Recommended for GED ./ This phrase refers to the fact that 
a student was recommended, or qualifiedi to take the GED test by 
meeting the specified criteria. In the' traditional sense, a 
student would be recommended (qualify) for GED testing through 
Standard 1 . 

5. ACT^APL Survey , The Adult Performance Level Survey is 
an instrument of the American' College Testing Program designed 

for diagnosis and evaluation of those competencies necessary for 

-■ -1 ■ • » , ■ ■ , . • • * 

an adult to function in today ',s society. (3:4) The competencies 
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were" determined through an APL Project cShducted through the 

* ■ •■ ■ ■'■ ^ . . ■ • '. 

University of Texas at Austin and include five general knowledge 

- • - ; - ^' . 

arfeas: health, government and law, community resources, occupa- ^ 

Jbionai knowledge, and consumer economics. ' o • 

e.v Traditiohal Approach/Method . . The traditional approach , 

refers to individualized ^prescriptive instruction based on stiidertt 

■ 'J ■ . ' //>.'. •. ' > ■ • -h'-'-' 

riepd as determined by^ a standardized achievement test^ Ins^jcuc*^ 
^tlon is designed toi^Virtiprp^e the student* 9 academic skills in ^ 
language, mathematics, .and reading tjirough iJoth group and indi- 
vidual Instruction. (3:3) 

. 7. Alternative' Approach/Method . This term refers to a 
program of instruction based on student need as determined by the 
APL Survey. Lessons are related to the five general areas of 
knowledge stated above in definition five.' The teaching of 
academic skills takes place inci&entally., (3:3-4X * ^ 

8. ^ Control group . . The control group refers. to the group 
consisting of students participating inclasses taught through 
the traditional adult education instructional method (traditional 
approach). (2:2) ' ' . - 

^9. Experimental group. Th e experimental group refers to 
the group consisting of students participating In classes taught 

through the APL teaching rr(ethod ( alternative approach) . (2:2) 

16. Site . Site refJrs to the location of the adult education 

program in the parishes participating in the research study. The 

four sites involved are Beauregard, East Baton Rouge, Jefferson, 

and Lafayette parishes. ] 
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Chapter 2 



reView of related literature 



At the. time of the 1976-77 Louisi^a- Adult Performance Level 
pilot Study, several states had begun to implement the APL oon- 

ept ipto their loj;al adult educatj^n programs. Few stiidies had 
been conducted A^htch could provide information on the ! effect of 




t«u«h instruction related to life comp'etencles and no studies 

. ■ ■ . . ? . • ■ ■ ■ ■ - .■ ^ .. , ■ ■ ■ . 

were b^ing conducted to compare APL-based programs with tradi- 
tional adult eduoatlKin C5l-asses. (3:2) It was the lack of 
comparative studies which revealed' the need- for a structured. 
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comparative study* of the traditional and APL programs. 

In 1976^77, Louisiana became the first state to conduct such 
a .study of the two programs in ten adult education program sites 
in the state. One hundred arid thirty^ix participants were • 
included in the final statistical analysis. Each site operated . 
both a control and experimental grbup. Adults enrolled in both 

• .. / ■ ' • ' ^. • . ^ ■ ' /■ ■ ; » f 

groups were, administered a pre CAT and the APL Survey. The v 
^6x>t^pi groU^^^^^^ in a traditional adult e.ducatioif ' 

Jrq^g^n^^^ group received instruction in 

cofe^^ for adult living today. Both groups were 

l^iMa^ and APL Survey at the conclusion of the 

study .^.^^firdy,^^ in both groups with the change in* 

' te.sjt^ score being greater for the experimental grpu]^. A t-test 
-^^p^i^oce^ur^ of the Statistical Analysis System reyealed at the 
^^05. level of significance that the average change in t^est score 



for the control group and the experimental group was significantly 

different. (3:45) 

. In a 1976 New England life skills pilot project, pre and i)ost 
APL test data were provided although activities were primarily 
directed toward proviiing, instruction. (5:13) Six learning 
cen'tersf in,,J:hj>ee, s,tates and the ".Adult Education Resource Center 
of Worcester State College were involved. The groups organized' 
in each site rece'ived APL instruction «id students were adiriinis- 



tered pre and post t^ests of the_ACT-APL Survey.. , Significant 
changes at the yoi level in tot*al APL'scores were shown in ^even 
of the nine groups in wl^ich Results were'analyzed.'^ (5:13); 

With the continuation of objective study and f he implementa- 



tion of APL instruction in several states," aho the ift. need was 
evidenced. There existed a need for adequate* asse'ssment of those 
skills aquired Tsy the student and therefore a need for d4termlning 
what alternative criteria can provide the student with an effec- 
tive means of reaching his goafi.. 

States reported by Fischer (5) and Roth (9) as already having 
implementfegl alternative standards or criteria include New York,, 
Illinois, Texas, Alabama, and Oregon. From the efforts of the 
states utilizing adult competericy-based instruction has come the 
External High School Diploma. ^ The External High School Diploma 
allows the adult studentv credit , for learning- gdined through life 
experiences. Students are required to work from a home-based 
program" (^s opposed to a school-based program) for areas needing 
• further study. Such a program is presently being modeled by New 
York State, (9:6) The uniqueness of the New York State progr^ 
is that it is a performance assessment system. No instruction is 
provided and participants mu^t* demonstrate proficiency in a 

' . ■ V'^- - ■ ■■■18 ' , 



requi'red ixumber of generalized competencies and individual 
cQmp6t-encies through task assignments. |(5:14) One 'hunderd and 
fifty- four adults had n«««ived a hig'^h %hool diploma through the 
■program as' of late ;i976. (5:14) -In a ope-year follow-up study 

■•■ " V • <. ■ 

.1^ of twenty-eight of those earning the diploma, 62 percent felt 
they had received job re:|.ated rewards^ IQO percent felt personal 
Bati.<3fac'tion, and 7-7 to 96 jjercent supponted statements concerning 

x ■ ■ ' ' S i . ■ ■ ■ . . 

th^iir increased life coping abilities. The New York State High 

■ -'4 \ ■ • ^' I , 

.School Diploma Program, Vhich issues the piplomas, is operated 

by the Regional 'Learning Services and has|served as the model 

'program for others desiring to establish 4uch programs. (5M4) 

competency-based insJ;ruction has , also| pr^bvided a means for • 

earning credits in an APJ^ program in Illiniis. In the second 

■ ' , \ ; i ■ • . " 

year of, the Project Career Success in Illiilois, six high school 

■'■ ■ ' ■ '■ / . ! 

credits' were awarded for satisfactory completion of APL study as 

J! 

• t ■ ■ ■ 

•demonstrated through performance on a set df tasks, ^ 
. Te:d^s hajs modeled its External Diplom^ prografe^ Wev. 

York project. Tffe Texas programs are more tcl6sely associated 
■ with the Adult Basic Education (ABE) centejls in order to allow 
students to supplement basic instruction yii|th the life competen- /" , 
cies they are 'lacking. (5:15) Many adults who have already 

earned .a GED want to take" the External' Diploma in order to master • 

■•• ' ■ . "V- ^ ' - ' . ' ■ 

the required competencies. (9:9) '. 

^ » . . . ft , , ^ 

Home-based diplomas are also offered in Alabama.. At, the 
time of Roth's research, Alabama offered home-based^ diplomas in 
ten of sixty-seven counties, including seventeen school systems. 

(9:9) ' < 

Oregon's adult edunati on programs ar^ administered by Its 

ERIC ^ 
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thirteen community, colleges. The colleges plafl to grant External 

■■' ' .■ - ■ ' ■ ' ^' ' ■ ■ ' . ■ : 

'Diplomas by ^1978. C9:9) ■ c " ' ) 

. In the states reported above, adternative criteria foi* 
earning a' high school diploma-have been employed* In somp Of the 
cases, cLted. sJfeudents succeeding in ABE programs expressed -a 
desire to meet alternative "criteria! ill ordgir tio become comp^|,ent 
in life-coping skills. The alternative criteria proposed in ~ .-r * 
Louisiana incorporates new criteria from^ a traditional Stanjiard- 
ized test .withv.life-coping_(APL) criteria." The alternative APL 
standard is proposed in relation to GED testing. , . 

Rankin (8) reports that the GED and APL take fundamentally 
different angles of approach toward the high school diploma, yet 
the two have some resemblances and similarities that often require 
related skills. A chart is used by the author to briefly describe 
•some of the areas of overlap between e GED and APL, 

Gervero (1) suggests that if the APLand GED approaches to 
■ ' ■. • ' . ■ 

instruction are not significantly different, then perhaps thought 

should be given to the rationale for offering APL instruction to 
ABE students as ah alternative to the GED testing program* In 
Louisiana, APL criteria for GED recommendation is proposed not 
in place of QED but^, along witja new criteria from a traditional 
measuring instrument, as an alternative channel to\^GED testing 
for students not meeting traditional recommendation requirements. 

* New criteria hav€ "been proposed in Louisiana in an attempt 
to test the effectiveness, of an ^alternative standard for GED 
recommendation in the state. ^ The examination of Standard 2 as a 
means to rifcommendation ^d passing of GED mdy reveal information 
concerning the value of the APL 'criteria in relation po the tradi- 
tional criteria. If the objective study of the APL method in 



praQtlce-has merited a place in the adult education pi^gram, a 
specific APL-rel at ed recommendation standard foJr- GED sho^^d a^so 
be studied a& a direct, rojite to GED testing* The test|ng of such 
a specific fltandaiNa was not observed in the review of related 
lltrorafcure^ ^ * ^ ^ 



^ ' • . Chapter 3 : . '* " " I 

• .. ' RESEARCH DESIGN AND PRbcEDURES " 

.-'■'i' ■ ■■■■X ; ■■■■■■■ .•: Xr 

' The present study was Ue^un in aii atjtempV to examine the 



results 



or tinplementing specific alternative criteria for* 



rocoimui&ivii^tlon' dn Louisiana. Other statep have 



employed 



rx*lt<?lT.a for earning a high school equivalency 'diploma yet none . 

are so ^speciflcallSr 'related to ACT-APL Survey re 




suits combined 



with the already bxisting standardized test in upe-- ^AT* 



THE SAMPLE 



Each parish in the state of Louisiana was iissued an inVitationJ 

■ ' ■ -»■•■.' .1 • - , ^ 

by the St^te Department of Education, Bureau of AduItNUid Community 

Education, to participate in the/original Louisiana APL' study. Of 

the ten parishes participating, six were included in the final 

^atistical analysis. From those parishes engaged in the original 

study, four parishes haye continued their involvement in the '^77- 

78 -Louisiana APL study. Parishes participating are iBeauregard, , 

East Baton I^ouge, Jeffersojn, and, Lafayette . | 

PROGRAM GUIDELINES AND PROCEDURES I ' j> 

Participating parishes received written guidelines frjpm the 
/ ^ _ • ^ I ■ 

project director prior to actual instructional time at each site. 

Procedures and/br guidelines were established and carried out for 

the areas, described below. * 



:S 1 ^ P e r Sonne 1 . / / ^ 

Instructors at each site were certified teacherST with ex-, 
perience in "adult education' |Lnstruction. Those, teaching in the 
experimental groi^p were familiar with APL methods and materials, 



Teaching M ethods ' » 
• • Inltruct'ion for the control group involved tJie traditional 
fl^dult •edupation teaching method as defined in. Chapter 1. Standard- 
Ifcation of APL teaching methdds for /the experimental group was 
established with the use S% Modules frdm the University of Texas 
at Austin and/or the APL Louisiana Tech Curricjulum Gui,de^ (2:2) 

Instructional Time 

Instructional time was set with a.max^jnim of 190 to 200 hours 
per student, TJae time l^eriod involved in the parish programs was 
betv{een September^ 1^977 and April, ,1978. (2:i) 

Grouping ^ 

... ... . 

The adUlt educators at each site were required to apprise - 
potential eligible students of the two approaches, APL and 
traditional , and counsel theiti^ on the~ alternatiy^gj^ Groups were 
divided in order to make them proportionate in terms of sex, race, 
socio-economic status, and age. (2:3) 

Testing 



Pretesting with 'the APL Survey and the CAT was accomplished 

" . .. ^ - 

during the first twelve hours of student attendancfe.x The CAT was 



1 



given first and fn two testing sessions. The APL Survey was given 
on the third testing ^^ession.- Students must have earned a 
minimum of 9^.0 ^n the CAT for inclusion in the stydy. (2:3)" 



• Post testing with the APL Survej^, and the CAT was to Jje done 
during th^ last twelve _hours of student attjendance prioi* to pro- 
graim termination or at the completion of 190 to ^00 hour-s of 
indt;ructi6nal time^ *. ^ 

Records * , ' ' / 

*Data on -teat scores, J-nstructions^l hours-, ancP*all other 

^ -^ ■ / ] ^ ' ■• ^ ^ . ^ 

pertinent information was recorded , by Instructors at each, site 

ti^ing^t£p/5ecord Fprm. A^copy .of the foi^ may t)e reviewed* in the 

appendix. . The form was supplied by- Louisiana Tech, \, 
f • ' % 

Program ^Monitoring / ' ' ^ ^ 

The project director and staff members made periodic site 
Visitations to review the progress of the study andv to ensure 
that adherence to the resear(ch guidelines was being ''maintained . 



\ ^ TREATMENg/ OF DATA ' 

\ . ' . «^ - ■ . 

Data were taken directly from ffie Record Forms and' coded 
for^omputer analysis. The procedure means of the Statistical 
lalysis System (SAS) was used to obtain descriptive statistics 
rom the. data. The descriptive statistics will be summarized and 
epresented in .table form. * 

DESCRIPTION OF PROJECT SITES T 

Brief information related to' the Individual sites is ' 

. * - ' * • * 

pr^esented below. ^ , 



Beauregard Parish . ' i 

'Xdult education students in Beauregard Parish participa'ted 
ih'the* study at. the Adult LearnjLn^ Center 4n the" p'arlsh.. ' All : . 
instruction received by- both groups, was individually prescrib^ 
•by InstrucrtoFS who wtere 'e;>cperiencecl/ certified .teache^;^^ Part^- . 
^pl^pantTS cpuld attend .class any time the ceptej was of)^n. jChe only 
'valuable .jloted vtas tjhat th^/ traditionar program-^contj^ined mgre 
iniS^terials Which could be used away from the. center while the APL 
fhaterials, teacher-developed packets,'- and University of Te^jas 
Modules were not; available for use outside tlife classroom* 

"East Baton Rouge • _ 

.The APL 'experimental class in East- Baton Rouge Parish met 
at the Valley Park Adult Learning Center centrally located in 

Baton Rouge. The control group classes met at .the Ros^wald ^ 

\ ■ 

Aduit Learning Center in Baton Rouge, The ce^er is located in 

North Baton Rouge which is primarily an industrial area. In- 

st^ction was available for the experimental group on an indivi- ^ 

dual basis between the hours .of 9 a.m; and 9 p.m. Monday through 

Thursday, and 9' a.m. and 4 p.m. on ?*riday. The hours of instruc- . 

} 

tion for theVcontrol group were the same as for the experimental 

group. Two certified teacher^s provided the primary instructional 

assistance jfor the APL group. ^Several paraprofessionals with 

experience in adult education assisted the teachers. 

^ ' •• ' • • " ^ ' ^ 

Jefferson Parish 

The -Jefferson Parish contol group and experimental group were 
located in tv/o separate centers in the parish. The control group 
was located at' the' Kenner Adult E^iuc at ion Day Center, and the 



fexp^rimental -group, was located a\ the Westbank Adult' Edudation 
Day Cer^ker in Gretna. The "parisA is an extremely r'apid^ growing, 
and generally affluent suburb of tW^ty. of New .Oriels. : In- 
fiftruct'ors-'at both centejjp.-were experiericet^adult educators. In- 
•^s^ruQtion for the experimental- group wi^ botTh individualized ^^nd 
tiioup, wiJbh more dmphasis" on jtndividu"&li25/rd "^^nstruc^tipn. The,- 
control ' group recel^^ed maihiy grojjpri^struQtion. GlaSse'^'^for; thef 

V J^^j J 1 _ ' .A ^ 1 1 ^ ^^w^ v> ■P^ "tr^ H OTTO 



fcxperimental group were two^^d" half hours^ day for five days ; 
a weejc. 



Laf ay e 1 1 ar 1 sh ' . ^ \ 

Lafayet€e P^ri^h Adult ^ Education Program conducted . 

. ' ^ ' ^ ' 

c)Jatsses for both groups in the study at the main Advilt tlducation 

'^ center in Lafayette. * There wete .two sections of the.APL class, 

' • ' ^ • • * - V * * \ 

* one Sor. the day class students and one for the night cla^s 

students. Instruction was- individualized. and prescriptive. 

r*' Triose^ Students at the main center w^o participated through/ the 

traditional progr^ and students from two additionar centers who 

wer\ hot' informed o^ the alternative method, made up the control 

group. . . 
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: > PB^SENJATION AND ANALYSIS 6F DATA 

Data reported from the four pactjjaipating ptoshes have bee^n, 
complied arid are presented in order to provide Inforinat ion on the ; 
implementation of alternative crtteria to GED qualiftpation In 
Louisiana. Analysis o^ data is used ill answering the questions ^ ^ 
stated in Chapter 1 and in interpreting the findings. ^ Summaryl 
information from^ computer analysis is presented in Tables I-VIII. 

MEiAN INFORMATION ON PARTICIPANTS 

Mean information in Table I summarizes' the deficriptive/^ta 
on participants. Table 1 reveals that thi^^^verage grade ^qpipleited 

in the control group was 9.6 and 9.8 fo!r, the. experimental • The 

■ - / . ' ' ' : ■' ■ ■■ ' . 4 

average age was 24.8 and 23 for the control and experimental 

, . ■ • . ■ • ^ 

groups respectivelyv Both groups were largely white and female. 

iff ^ ■ ■. ^ ■ - ■ 

The av:erage'pre CAT^^jstores showed little variance by 
observation between the two groups, in<!jbating closely matched 
igroups from the onset of the study. The same was true for the 
pre APL scores. 



TABLE I - : . 

APL AND TRADITi6nAL\ADULT EDUCAT?0« GROUPS 
MEAN INFORMATION ' . 



Initial 
Participants 

Age 

Grade 
Completed 

Pre CAT 1 



Pre . df^T 
Total " 

Pre APL 

\iov$s of . 
instruction 



Control ^ Experimental 



ilroup 

191 
24.8 

9.6 
11.3 

-9.8 
10.9 

10.7" 
31 

90 



Group 



399 
23 

■ 

.9.8 

ll;'4 

id72 

10.8 

10.9 

32 . 

62 



18 



Overall 



590 

9.7 
11.4 

io.i 

-10. S 

10.8 

32 - 

71.6 
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'' ■^'^r-- ■■[[/.■. ^ CONSIDERATIONS 

0n3ED recommendations by standards it 
evident that several students initially i^dalified for test- 
^ng by. meeting requirements for both Standard 1 and Staffidard 2 
slmultan^ouialy. Because of this occurrence, additional Infonnatioh 
and Interpretations on students who_ qualified for GEO testing 
through both standards is presented. (These studen|&iiare not " 
tallied under either Standard 1 or Standard 2 but are counted 
once . in the tables as cjualifying under both.) 

additional Consideration which arose concerns the per- 
: fcertage of students recommended for GED testing. A small number 
of students in both groups were i^ecommended for testing thr9Wghv 
the various standards" b{it wefre not tested atT^e time the stijdjr 
was concluded • |||^aso^ cited by inWructprs include stude;>ts not 
a'ttending the testing sessions and time lapse in availability' of 
testing due to specific site related difficulties. Therefore, 
tables II-VII provide percentage analyses for t^^se recommended 
and those recommended who were actually tested then passed. Such 
breakdown was necessary to best reprei^nt the data. 

INITIAL -RECOI^MENDATIONS 

Table II summarizes information pn initial recommendations 
f or GED ^^ting through Standard d . Standard 2 , and bPth standards 
from the\.3cperimentaX and control groups combined. Thirty-nine 
percent of the p^ticipants eryCTolled in the study from both groups 
who qualified to take the GED were initially recommended. Ninety- 
. seven percent of those tested passed. ■ . 

■ / ■ '■ 
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29 ^ 



'20 



Recommendations by Standards 

! Of the initial recommeiidations. 6 percent were- rcoommended 
throuigh Standard !, ,33 percent were recommended J:hr.ough Standard 2, 
^d 11 percent qualified -for QED testing bjr Initially raeipting re- 
quirements of both Standard 1 and Standard 2. Of the total ini- 
tially 'Recommended- by Standard 1, 89 percent of those tested ^ • 
passed, lif' rnosc reo«tmn»nded by Standard 2, 97 percent tested 
pa«^eid. Of uMose recommended through both standards, 100 percent / 
tested passed. . , 



ERIC 



' . ' ^ TABLE II 

INITIAL RECOMMENDATIONS FOR GED 
COMBINED OROyPS * 



Standard 


Percent 
Recommenaed 


Percent Passing ^ 
of Those Jested 


1 

9 


6 


89 


2 


83 


97 


Bothli^ 


•11 


y^lOO 


Total'. 




. 97 



INITIAL. RECOMMENDATIONS BY GROUP 

/"initial recommendation information given by group is provided 
in Tajble III. jSince no instruction had preceded the initial 
recommendations the. group data may seem to be ^f little signifi- 
cance. However, - it is' presented, in o^er to complement the group 
analysis information on recommendations made after instruction and 
the total recommendations made by grovip which will be examined 

later in the report.' ' ^ • on 

' ■ ' <Aj ) . • ■ 



TABLE Iir - 




TIAL RECOMMENDATIONS FOR GEB. 
GROUP ANALYSIS 




.Standard 



Control 



. Percent Percent Passing, 
Recommended Of Those Tested 



Experimental 



Percent 
Re^oiiended 



Percent Passing , 
Of Tftose Tested # 



1 
2 

Both 
Total 



.22 
43. 
35 
■ 43 



89 

> lOQf 
100 
98 



100 



37 



97 



97 



31 
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32 



ContTOl Group ' • 

V^It can be seen that of those initially recommended .through 
^t^^wJard 1, all were in the controi group. In thifi(|group under 
-Standard 1,''89 percent of those tested passed. Under Standard 2, ^ 
JLOO percent of those tested parsed. V • 

, As a whole, 43 peroent^/^f^he total control group reconmehded 
.were initially recommended. Of those tested, '98 percent passed. ' 

Experimental Group - ^ / 

Of ttLQse Initially recommended J.n the experimental group, all 

were recorim^ded^^through Standard 2. There were no recommenda- 

' tions under , Standard 1. Althoygh"^ all %nitial recommendations 

_i;or*.this group came through a single standard, 97 percent of 

th^se tested passed. ^ - X 

* As a whole, 37 percent df the to^ experimental group/, ^ 

-^commended were initially^ recommended and 97 percent took the 
GED and .passed. * ^ 

RECOMMENDATIONS FOLLOWING INSTRUCTION 

- ^ Al^thoiigh the thrust of the study was directed toward initial ' 

recbmmendations, is of interest to obserye recommendations mad/^ 

following instruction In the traditional and At>L methods. This 

information is represented in Tables IV and V. , 

■ • I 

Combined Groups J / 

•The greatest percentage— 76 percent — of recommendations ma^ 
following instruction came through StsQidard 2, the alternative 
standard. This was followed by the 14 percent who qualified 
through both standards. E-inally, 10 percent were recommended 
through S1?kndard 1, the traditional standard. Ninety percent of 
those tested passed after recommendation through Standard 2. 



^fe>^y«'»,Si- • ■ ' ■' • ■; " ' ' . ■ *. . ■ . §■■, 

lfe^^\-:.:^-v .-. ■ ■ ' 

i Ninety-three percent of those tested passed after. recoii«iendat|.on 
5^ thrbligh both starldards. Of those tested, ninety^two percent 

As k /whole; 61 percent of those recommended were rccoinmend|^< 
fbllowing instruction. Of those tested, 90 percent took the ; 

. GED and passed* * • 

. ■ J ' ■■■■'*.■ 

TABLE.-IV , 

RECOMMENDATIONS FOR GED FOLLOWING IWS'lRUCTION 

COMdSWED GROUPS • • . 



Standard 



Percent 
Reconmiended 



Percent Passing 
df Tbose Tested 



J 

■ ■ !■ 




10 * 


92 


2 




76 


90 


Both 




14 


93 

f , 


Tonsil- 




61 
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RECOMMENDATIONS FOLLOWING. INSTRUCTION 
• « GROUP ANALYSIS 

Table V presents^ data from group analysis following instruc- 
tion. ^ 
Control Group 

In the control group, the greatest percentage of those^ later 
recommended did so through both standards — 52 .percent. The- next 
highest percentagjB came through Standard 1— -39 percent, then 
Standard Z — 9* percent. Of those qualifying and testing under 
bot|i standards, 92 percent passed. In Standard 1, 92 percent 
passed, iand in Standard 2, 100 percent passed. 

Y 34 ' 



TABLE V 



' GRDtlP ANALYSIS 



Standard 



Control 



Percent ' Percent Passing 
■ Recommended . . of 'Those TeSted 



Experiiental 



RecoiM^nded 



Percent Passing 
of Those Tested 



1 

•2 
Both 
Total» 



39 

0' 

9 

52 
57 



92' 
100 
92 
93 



99 



63 



90 V ' 
100 

■ 90 ' • ■ 
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^ . ' (i^ fiholei 57 percent/^ the total 'reconancnded in .the 
^J^eonbrol f^ciaap Ninety-thr^e t>ercent . 

of those tested passed ther GEO. » • 

Experimental Group •» V ^ 

There were no later reconjmendations throu^ Standard 1 In 'the 

• • - • ' - * 

» experimental^ group* Ninety-nine percent of those later recommenjl- 

• ' • • ' *- V '■ • ' \ ' 

ed in the experimental group qualified through Standard* 2, and; 1. 

percent through both Standards. Of those later recommehded 

through Standard 2 and tested, 90 percent passed.. Under both 

standards, 100 percent passed.' ' • ' ' - 

- ■ ■ ■■ • ■ ' . ' , • V . • 

•As a whole, 63 percent of the 'experimental group recommenjded 
vrere recommended after* instruction. Of those tested, 90 percent 



passed the GED . 



'TOTAL RECOMMENDATIONS ^ 
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. The total recommendations for GED are presented in^Tables VI 
and Vll. ^ TM^le VI provides infohnatj^n on bbrabined groups and 
Table VII gives group • analysis. Y ' 

Combined Groups 

a matter of interest, information is provided in Table vr 

■ *' ' • 

on the total recommendations for. GED through all standards* This 
includes both the* initial Recommendations and those made following 
instruction. Of the total recommenaations made, 8 percent of the'/ 

; students qualified through Stand^r<3\, 79 percent through 

St^dard 2, and 13 percent through both standards. Ninety-pne 
percent of those tested passed after recommendation through 

^ Standard 1. The same is true for 96 percent by Standard 2 and 
95 percent by both standards. 

37 



'• Of tb^ total percentage of sAients recommended through 
S^ndard 1, standard 2v and both" st^dards,' 93 percent tested' 

passed. < ' ' " 

TABLE VI. 

' TOTAL RECOMMENDATIONS FOR GED 

COMBINED GROJJPS- 



standard 



Percent 
Recommended 



, Percent Passing 
of Those Tested 



1 


8^ 

* 


91 


•2 


, " 79 • 




Both ' 


13 . 


95 


Total , 


^ . . 100- 


- , '..93 • 




7~~ ' '■ ' ' — ' ' 

TOTAL RECOMMENDATIONS BY GROUP^ 




Group 


analysis for total recommendations is 


presented in 



Table VII. . ■ 

Control Group ' . ^ ' 

In the control group, 31 percent of the total recommended 

for GED qualified through Standard I'land 24 percent tlii^ough . 

Standard 2. The greatest^ percentage^f total recommerided came 

through both standards--45 percent. 

Of those recommended and tested through Standard 1, 91 

percent p^tssed suid for Standard 2, 95 percent passed. As a 

whole, 62 percent of the tbtal control group were recommended 

and of these, 95 percent tested passed. 



38 



. Experimental Gro^p . 
^y^ j^ note that of the total wommerulations 

mafle from the exRer^ental group, "none were>,recommended through 

Standard 1. Ninety-nine percent of the total recommendations^ 

In the experimental group were mai^e througlV Standard 2 and .1 

percent through bOth standards. Of those recommended through 

Standard 2 and tested, 92 percent passed4 For both standards, 

100 percent passed. ' ' , 



r 
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mil VII 





WAL R£C(]ifNENDATIONS FOR G£D, 
v • (JROUP . 



A . . 



> Control ' 
' Percent . . Percent Passing 
'Recommended of those Tested 



Experimental 



Percent Percent PiEi 

Recommended \ of those 

■■■ I I ■■ ■iiiii^i^ii^— wpi^ 




31 

24. 
45 
62 > 




91 


4" 


100 


i 

99 


95 


1 


95 . 


81 



92 

>100 

' 92':: 
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RETEpiON AND DROPOUT DATA ^ ; 

Question four Stated in Chap'ter 1 conperns the attrit/on 
ralje of students in the control group versus ^ the experimental 
group. A reviev of Table VIII reveals that of the 590 students 
initially enrolled, 191^ were in the coi^trol grUip;arid^3d9 were . . 
iri fcUe experimental group In the control^ groupV-^ P®^^^^* ' , 
remained in the program andT^2 percent discx)ntinued. In* the . 
experimental group, 92 percent remained and 8 percent discontinued 
The overall attrition rate of st\a^fe»ts\was 87 percent reta±ned 
and 13 percent discontinued the""' program. Of the 590 participants - 
in both grbups, 74 discontinued. ' 

Retention and dropout data- for inc^ividual sites Us provided 

in the appendix. 

. ■■ ' / ^ * ' ■ ' • . ' * ■ ■ 

■ ." ' . • ■ . . . / ^ ' 

, : . . ' . ■ TABLE VII L . V " 

. ^ MEAN RETENTION AND DROPOUT DATA • ' 

Total Retained Percent Discontinued Peircent 



Gontrol Group^ 


-191 ^ 




— . - : — 

78 


42 




Experimental 
Group ' ^ 


.399 


367 




32 


8 


Cortiposite/ 


. 590 


516 


87 ; 


74 


a , 13 " 



. ■ , INDIVIDUAL SITE DATA ' \ 

. ' Dffta oh^vhich'^tiie report is' based resulted from the combined . 
information from the. individual sites., General discussion of data 
|)y. individual sites-is presented below. Specific information on; 
individual sites is included in th^ appendix. 

Bf-*/niref/ard Pari sl^ * . ' ' 

Forty-six students enrolled in the traditionally instructed 
class in Beauregard t'a/ish. Nine stu<Jents discontinued th^ 
program; Fifty-one enrolled in the APL class and six discontinued. 

Tfie greatest percentage of initial, recommendations from both 
-the control and expe r in/en tal group^ in Beauregard Parish c^e 
through thi alternative standard. In the experimental group all 
af the i^ecprnmendations, both initially and afteriinstruction^ 
came through Standard 2 TXAfter instructign in the control ^roup, 

the pearcentages of recommendation? came* e^cjually from Standard 1 

3- ' ' ■ *^ ■ ' ' ■ • ft ■ 

and. Standard 2. In all cases, a high peroentage passed of those 

qualifying for testing through the alternative standard. 

East Baton Rouge . - ' 

Thirty students participated in the control group of East 
Baton Rouge Parish/ Eleven discontinued the J)rogram. Eighty- two 
particii>anis made up the .experimental 'group^ and twelve dropped 
from the program. V ' '. v ' 

No initial recommendations weVe made in the control group. 

■ . ■ . ■ . ' ' ^ ■ . ' ■, " . ■ ' ■ 

Following instruction, all of those recommended in the control 
group qualified through the traditional criteria^^cj all passed 
the %ED. • V i ' ' ^ i 



* ■ • . ■ ■ 

1 In the experimental group, all of ;T:he recommendatioos, both 
initial and after ins truc^;iCrlv^ came through thV alternative' 
standardT A high percem:age of these passed the GED. . * 

Jeffers on F'arish - 
' , Sixty-seven adult students originally, participated in the 

pontrol group in Jefferson Pa;rish. Ten discontinued the program. 

■ > ■ - , • . ■ ■ • ■ 

Two hundred and seven students made up the • experimental group 'and 
seven dropped, from the program. { 

Although half of the initial recommendations i.n the control, , . 
group were made through the alternative standard, none -of the 
students Were tested. Also, one-fourth of the students were 
initially recommended by both standards but none took the GED. 
f The remaining fourth of the initial recommendations in the control 
grojip came through St'andard 1 and all passed the GED. 

Following in'st ruction in the control group, the greatest 
percentacgfe of recommendations came through both standards 
Simultaneously and all passed the GED. The next greatest percentage 
qualifying came through the traditional criteria, then ^he alterna- 
tive standard'. In both cases, all students tested passed the GED. 

In the experirnental group, all of the initial recommendations 
came through Standara 2 and a high percentage passed the GED* 
Following instrucl5ion in the .experimental group, no recommendations 
were mad^through Standard 1. The greatest percentage of 
recommendations c'ame through Standard 2 which also produced a high 
percentage of GED passes. A small percentage qualified under both ; 
stfiurvdfifrds and all of those' tested, passed the GED. 
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Lafayette Parish \ ' . 

Forty-eight students enrolled j^n the control group in a 
^ Lafayette Parish. Twelve discontinued the progracm* Fifty-nine 
enrolled in' the experimental group and seven discontinued. ^ 

'/ The greatest percentage of initial recommendations made in 
the control group came through both standards simultaneously. 
All of those tested passed the GED. The next highest perce^ftage 
came through Standard 2 and all of those tested passed the GED. 
AH of the initial r.ecommendations in the experimental group came 
through Standard 2. All of those tested under the alt erhative 
standard passed the GED. 

Following instruction in the control group, no recommendationB 
were made through Standard 2 alone, although the greatest percent- 
age qualified under both standards with a large percentage of 

. ■ ■ ■ • \ • 

these passing the GED. Following instruction in the experimental 
group, no recommendations were made through Standard It A high 
percientage of v^tudents were recommended through Standard 2 with 
a. large percentage passing the GED. A small percentage qualified* 
under both, standards and all of those tested passed.- 



/ V QUESTIONS / 

■\ Analysis of the compiled data presented in the first part of 
this chapter provides answers' to t?he questions presented in Chapter 

1 and restated here. 

.1. \/hat percenta^e'^of adult students Who initially qualify . 
to take' the GED were recommended through the traditional criteria 
(Standard 1)? ■ t 

Six percent , of the students initially reconunended for GED 
qualified through Standard 1. ' - 

2. What percentajge of students who initially qualify to 
take the GED were recommended through t^ie 'APL criteria (Standard 2)? 

Eighty- three percent 'bf the students initially recommended 
for GED qualified through Standard 2. 

Inf9rmation on those 'qualifying through both st^dards brought 
abopt additional findings which should also be reviewed in answer- 
ing the original questions of the research. Eleven percent of the 
stiidents initially recommended for GED qualified through, both 
standards. , * , ' 

3. What percentage of students who initially qualify for GED 
testing through either standard actually pass-.^the GED? 

.Of the total initially recommended through Standard 1, 89 
.percent -tested passed. Of those testing after recommendation 
through Standard 2^,^-37 percent passed the GED. One hundred percent 
of those te^sting af tei recommendation through both standards 
-actually passed the GED. 

4. What is the attrition rate for students in the control .^^ 
group versus those in the experimental group? . 



•In the control group, 78 percent remained in the prog?;^ and 
22 percent discontinued. In the experimental group, 92 percent . 
rcniflinod aiKl B percent discontinued. 
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Chapter 5 , 
, INTERPRETATIONS AND FINDINGS 

As a whole, the greatest percentage (83 percent) of students 
initially qualifying for GED were recommended through Standard 2, 
thf> alteinative standard. This was followed by 11 percent who 
initially qualified through both standards. The remaining 6 percent 
of the total initially qualifying were recommended through the 
traditional criteria, Standard 1. Of the total recbmmendationp made 
in the study, nearly 40 percent were made initially. 

The highest percentage of students passing GED through the 
various standards was the 100 percent initally recommended, tested, 
and passing who qualified through both standards. This would not 
seem unufeual since the students qualified through both the tradi- - 
tional and new requirements and entered the GED t^estlng situation 
with "benefit** of both qualifications. 

^ The hext highest percentage passing of those tested after 
initial recoaimendation came through' StandSird 2;-—97 percent . 
Finally, the smallest^ percentage (89 percent) passing of those ^ 
tested came through Stahdard 1, the traditional criteria. 

It can be seen that not only did the highest percentage o 

• ■ . ■ • 

initial recommendations come through Standard 2, but this standard 
also produced the highest percentage of students passing of those ^ 
tested after initial recommen^tion. 



*£he pattern was repeated when reviewing the , follow-up 
information resulting from the study. The greatest percentage of 
reconunendations after instruction also came through the alternative 
criteria., Of the total recommendations made in the study, the 
v>i,irj,<;..-.i- percentage came through this alternative standard. 

Of particular significance is the group analyses which indi- 
cate sthe percpntagf^s "reoommepde'd iand passing by control and 
experimental group. The group breakdown of the students Initially 
recommended revealed , that all of the initial recolmnendations in • 
the experimental group came through Standard 2 and 97 pe|?cent of 
those tested passed. None of these stuflents would have been 
initially recommended for GED testing through the traditional 
criteria, yet 97 percent actually took the GED and pa;ssed after 
initial recommendation through the al"ternative standard. 

Again, of those later recommended in/the experimental* group , 
none qualified through Standard. 1 alone, though 1 percent did 
qualify through both standards. Y^t 99 percent of the^la%tefH^ ^ 
recommendations^ in the experimental group .came through ^tandard 2, 



and 90 percent of those toasted pa ^ed the GED'. 

Aslo ^f impor?tance is 1:he greater percentage in ' the groups 
receiving APL instruction who remained in the program* The 'dropout 
rate for this group Was lower 'than that of the group receiving 
traditional instruction.' The APL instruction. notVonlV tended to 
hold students in the program, but also enabled a large percentage 
of students to pass the GED, when thejpe students would not have 
been considered for,^ testing through the traditiona^l standard • 
Since one of the problems tTT adult/ education has been that of ^ 



keeping students in the program, it seems that the APL method' and 
standard offer a way for those students to continue in a program 

which will help them reach their goal effectively when these needs 

«■ ■ ■ 

have not always been met i^ the traditional s.ense. ' 

In effect, the offering of the^ alternative standard could 

provid«^ the chance/jPGr an adequate education and a high school 

' • . / 
equivalency diploma for thoae stude^nts not ^already being reachfed, 

. . . ' r " ■ ' • ■ 

effectively through^tradl-tional methods and^qualificat ion standards. 

The ramifications of an adequate education for the adult student . 

in Lo<6.jsiana ultimately extend to the broader reaches of the 

economic and- social future qf the state. As stated in the, Public 

Affairs Research Council (PAR) report^ :*The Impact of .Illiteracy 

in Louisiana," "The greatest impediment to t\ie future well-being 

of LoTiisiana — economie ally and socially— is the substantial portion 

of its populat.ion who lack an Adequate education." (7:1) 
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Chapter '6 

" . ' ' •_ " . I© . 

SUMMARY AND CONCLUSIONS ' 
> . ■ ■ ^ 

The research reported involved 516 adult education studenjps 

from tlio T.oul si ana parishes 'Of Beaxiregard, East Baton Jlouge , ^ 
; Toifotson, and Lafayette. In the study, a comparison was made of 
- two standards used, to determine- the adult edtzcation, ^tudeht ' s 
'eligibility for taking the test of General E(?ucatlor^l I)evelopment 
(GED) in Louisiana. ' ' . 

•The , traditional (standard, Standard 1, required that^^e 
student earn a total battery score, of 13.0 on the California 
Achievement Test (CAT), with no subject matter area 'score below 
12.0* The alternate stao.ilid, St Aarcf , i>eq^^ired that the 
student earn a rav/ score of 34 or above on the American College 
^Testing-Adult Performance Level Survey (ACT-APL Survey) and a 
minimum of 10.0 in each subject matter area on the CAT. 

Students participating became part of either the control 
group or the experimental group and comparison of dropout rates 
^^~"4:pr tJ)e two groups was accomplished. T>ie control group received 
Vihstruction in^the traditional adult, education program while the 

experitnental group, was taught through ari APL-based program. 
" . ^ ■* ' . 

..^ The stu^y -compared, the isercentage of . students initially 
V '. \ 3 

qualifying to take the GED based on Standard 1 and Standard 2. 

It was fcAind that not only did the greatest percentage of initial 

recommendations for GED testing come through Standard 2, but this 
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- .39- 

■ • ■ * ■ • 

• . ^ • V • , , • . 

Standard also produced the highest percentage of students passing 

of those initially recomiiiended through the two standards.. 

The greatest percentage of recommenday.ons following instruc- 
tion alio came through the alternative criteria and produced a high 
percentage of .students passing, 
' * In observing' results from traditional ^and experimental grojg^, 
it is seen that the dropout rate of students in the APL-instructed 
group was lower than that of the control gro^Jt>^ 

The APL instruction tended to hold students in the program at 
a grea'ter rate than did the traditional instruction. Th^ APL . 
criteria enabled a large percentage of students ^to pass the GED | 
when these student p would not have b^en given consideratipn for 
testing by the , traditional standard. * • ' 

The alternative standard, which in«orporates new criteria from 
, the traditional measuring instrument "with APL critertai seems to 
.offer a way for students to remain in a meaningf^^program which 
enables them to obtain a high school equivalency dtploma when this 
goal has not always been reached effectively by 4;raditional pro- , 
grams and standards. J 

In Louisiana, the implementation of the altej^^ative standard 
in adult education programs could ultimately affect the substantial 
portion of the population 'who lack an adequate education. ' " 

It -is hoped , thatl the research presented 'has yielded results 
or suggestions which directly or indirectly allow the adult • 
education student to effectively and competently achieve that 
necessary education. ' - 
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